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Abstract: Writing becomes a tricky skill to learn by the students since it has complex processes.
As a result, many students have difficulties and problems while writing. To overcome the
problems in writing due to its complexities, the students need to use learning strategies. One of the
learning strategies in writing is peer feedback as a social-affective strategy. Therefore, this study
aims to describe how the students’ perception of peer feedback as a social-affective strategy in
writing a recount text. This study used descriptive qualitative research as the research design. The
researcher used an open-ended questionnaire and semi-structured interviews as the instruments to
collect the data. Furthermore, this study involved 21 students at one of the senior high schools in
Gresik selected by using purposive sampling. The results of this study showed that based on the
students’ perception, peer feedback as the social-affective strategy was effective, important, and
brought many benefits for the students in increasing their ability to write recount text. However,
there were also some disadvantages of peer feedback along with the students-provided solutions.
Thus, the educators and teachers were recommended to consider and apply peer feedback as a
social-affective strategy in the writing class since it is very useful and affects the students' writing
abilities.
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INTRODUCTION
Writing becomes a tricky task for students of English as a Foreign Language (Sabti, Md

Rashid, Nimehchisalem, & Darmi, 2019). It is because in the writing process, the students need
to do pre-writing, outlining, drafting, editing, and revising. Furthermore, the students need to
check the grammar, the organization, whether already coherent and cohesive or not, and provide
cause-effect, acceptable reason, and evidence to make their writing stronger (Abbas & Herdi,
2018). Those complexities in writing often raise some problems for the students, such as lack of
motivation for doing the writing tasks and not paying attention to the way they write
(Kusumaningrum, Cahyono, & Prayogo, 2019; Yulianawati, 2019). As a result, they get a bad
score in their writing. Therefore, to support their writing performance and skills, the students
need additional ways i.e. the learning strategies.

As Taheri, Sadighi, Bagheri, & Bavali (2020) stated, learning strategies have a pivotal role
in foreign or second languages achievement for EFL or ESL learners. It happens since the use of
learning strategies contributes to learning four English skills well and effectively. To reach that
success, language students should take a role in their learning activities actively. Hence, they
need to use some strategies to organize and support them while learning (Griffiths & Oxford,
2014).
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Basically, in writing skills, there are many kinds of learning strategies that can be used by

the students while writing. One of them is the social-affective strategy. In social-affective
strategies, it includes feedback from peers or it usually known as peer feedback (Barnwell,
O’Malley, & Chamot, 1991). They also defined that peer feedback is a kind of social-affective
strategy that facilitates the students to give comments or information to each other, sharing the
knowledge and exchanging it with their peers. So, the students will know their mistakes in their
writing after their peers give feedback to them (Rachmayani, Rifai, & Rohadi, 2018).
Furthermore, peer feedback is believed to be a good contributor for improving students' writing
performance (Mutch, Young, Davey, & Fitzgerald, 2018; Wihastyanang, Kusumaningrum,
Latief, & Cahyono, 2020) and writing quality (Huisman, Saab, van Driel, & van den Broek,
2018). Likewise, Noroozi et al., (2020) also stated that peer feedback enhances the students'
writing skills, the learning content, and the students’ motivation in the specific area (Austria,
2017; van Ginkel, Gulikers, Biemans, & Mulder, 2015). Shortly, peer feedback has a strong
potential to make the students know to what extent their current writing conditions are, and at
the same time, they know what aspect they should improve and how they improve. Hence, it can
be concluded that using peer feedback as a social-affective strategy not only can support
students in improving their writing performance and ability but also can help students to
organize their learning in writing easily.

In senior high school, several kinds of texts have to be written by the students. One of the
texts is recount text. It is known as the modest text to write since it has generic structures such
as orientation, sequence of events, and re-orientation. Not only that, but this text also has a
social function. For instance, it tells the readers what, where, and when something happened in
the past. Moreover, it also has language features in which it uses past tenses, time and place
order, nouns, pronouns, and so forth (Knapp, 2005; Nurkholijah & Muhd, 2020). Although it is
classified as the handiest text to write, many previous studies found that the students often make
errors in writing that text. For example, the students cannot state and write a good orientation
and develop their ideas to write recount text. Moreover, they also do not understand the tenses
used while writing a recount text, do not have enough basic skills to write, and do not
understand the function of the recount text (Autila, 2017; Nurkholijah & Muhd, 2020). Hence,
because of those problems, the students cannot complete the task well. When they have
assignments, they will only do without caring about their final writing, and then they submit it
directly. Whereas, before they submit their writing task, they can use a peer feedback strategy to
discuss what problem they get with their friends, give their idea to each other, and analyze their
peer works (Noroozi, Biemans, & Mulder, 2016). So, indirectly, they train their critical thinking
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to solve their problems with their peers while writing recount text. Then, their performance and

quality in writing increase well.

In line with the phenomena mentioned above, several previous studies concerning peer
feedback as strategy in writing have been conducted. Rachmayani et al., (2018) have
investigated the students’ response in peer feedback and teacher feedback and Austria (2017)
found out peer response in writing class. But they have not mentioned what types of writing
specifically even though the results showed that peer feedback becomes an effective strategy to
improve the writing skills. Then, Kusumaningrum et al., (2019) also have found out the effects
of two feedbacks provision that got from their peers on their performance while writing. The
results of the study revealed that by providing peer feedback stipulation in small and big classes
did not make a negative effect on the students’ performance while writing an argumentative
essay. However, none of the previous research researched relating to the senior high school
students’ perception on peer feedback as social-affective strategy in recount text writing skills.

Therefore, to address the gaps, the researcher formulated a research question in this study:
How is the students’ perception of peer feedback as a social-affective strategy in writing recount
text skills? Then, based on that research question, this study aims to describe the students’
perception of peer feedback as a social-affective strategy in writing recount text skills.

METHOD
In this research, a qualitative approach was chosen by the researcher. The researcher used

descriptive qualitative research as the research design of the study. By using descriptive
qualitative research, the researcher will get the detail and depth understanding through using
qualitative research (Ary, Jacobs, Sorenson, and Walker, 2014). The researcher conducted this
study in SMAN 1 Kebomas Gresik. The researcher took one class in the tenth grade of the
second semester consisting of 21 students that have already implemented peer feedback as the
social-affective strategy in learning recount text based on basic competencies (KD) and
applicable curriculum.

The researcher used two instruments in this study. The first instrument was open-ended
questionnaire that consisted of eight questions. The researcher used the questionnaire to portray
the students’ perception of peer feedback as a social-affective strategy in writing recount text
skills. The questionnaires were adapted from Horverak, (2016) and Huisman, Saab, Van Driel,
& Van Den Broek, (2020) about feedback. Another instrument was the interview. The
researcher used the semi-structured interview to clarify the students’ responses to the
questionnaire. However, in this study, the researcher did not use all of the students to be
interviewed. Hence, there were only seven selected students were interviewed by the researcher

through offline class and Whatsapp chat. So, to record the students’ voices, the researcher used
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audio recording and voice notes. After that, those audio recordings were written into
transcription. Finally, the researcher combined the questionnaire and interview data then
analyzed it.

In analyzing the data, the researcher used several steps formulated by Ary et al., (2014). The
first steps were familiarizing and organizing. The researcher familiarized herself with the data
by reading them many times. Then, the researcher organized the data. The next steps were
coding and reducing. In this step, the researcher coded and reduced the data into words. Last,
the researcher interpreted the analysis results and presented the results in paragraphs.

FINDING AND DISCUSSION
After the researcher collected and analyzed the data, below the researcher presents

and discusses the results.
A. Effectiveness, importance and helpfulness

Several questions were asked to know and describe the students’ perception whether the peer
feedback effective, important, and helpful or not for the students while writing recount text
skills. The results showed that first, peer feedback as the social-affective strategy was effective
since the students could interact, discuss, share and exchange their ideas with others. Then, they
corrected their works together so that they realized their errors. Moreover, they could learn to
accept others’ opinions, rethink, not overthink if their peers gave bad feedback to them, and be
brave if there was rejection feedback they provided by their peers. Therefore, they also believed

that peer feedback became their guidance to improve their recount text writing task.

S5: “In my opinion it is quite effective because we can interact with others. And I think it is also does not bothered me to
study since I do peer feedback in my studying time.”

S4: “I am trying to not overthink with the bad feedbacks that my friend said to me. | also rethink the feedbacks given by
my peers.”

S6: “In my opinion it is very effective since I can exchange the ideas with my peer and I learn to accept others opinions
well.”

S18: “In my opinion it is effective so that my friends will know where their errors are in their writing. By using peer
feedbacks, my friends and I can discuss and correct each other s works together.”

S14: “Very effective because it can be guidance on how to make improvements in our recount text writing tasks.”

After they were asked about the effectiveness of peers’ feedback, next they were asked about
the importance of feedback from their peers. The researcher found that all of the students
thought that peer feedbacks were important because of several reasons. Based on the students
six and thirteen that become the representatives of all students, stated that first, peer feedback
was notable since they believed that if they did not get feedback, they would get wrong
perspectives. So, they got another point of view, idea, opinion, and suggestion not only from
themselves but also from others. Second, they could know and correct their errors, so they know
the parts that were still missing, hard to read, and not proper in their writing. Moreover, they
also added that they could take the benefits from it. Such as, it became their consideration for
revising their tasks and helped them solve the difficulties and problems they got while writing

recount text.
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S6: “For me is important. Because from that I can know more how's others’ opinions and suggestions about my works
whether there are some parts that are still missing or not proper or not quite easy to read. Moreover, the feedbacks from my
peer are helpful, can be my consideration before I revise my writing, and can help to solve the problems and difficulties that |
face while doing something.”

S13: “It is very important because I know the error in my recount text. And if there is no feedback (corrector) I will get
the wrong perspective about recount text.”

Furthermore, the researcher also asked the students whether the peer feedback was helpful

for them or not while they were writing recount text. The results showed that peer feedback was
helpful because by using it, the students could take the beneficial things. For example, they
could get many ideas since their peers gave them comments on their writing tasks. Besides, peer
feedback helped them know their deficiencies, especially in the grammar and the lack parts in
writing, such as the parts that have not been precise yet and were hard to read. Then, they knew
the mistakes or the errors not only in their writing tasks but also in their process of writing. So,
if they have already known about those things, they will start to consider and rethink the
feedback. After that, they could apply the feedback for revising and rewriting based on the
recount text characteristics, types, and aspects and completing the missing parts in their writing

so that their writing will improve well later.

S6: “Sure, very helpful because from peer feedback I can know the parts that are lacking in my writing, maybe there is
some part that has not precise yet, hard to read and heard. So, | can consider and complete the parts that still missing and
error in my writing.”

S7: “The feedbacks from peers are very helpful. It is because I can get many ideas not only from ourselves but also get
the ideas from others. The ideas from others may vary but it is important for me.”

S14: “Sure, it’s very helpful because by giving or getting feedbacks we can know our mistakes and error in our writing or
even in the process of doing the task itself.”

S13: “Sure, it’s helpful because I can revise my writing and rewrite based on the types, important characteristics, and the
three aspects as I said before”.

B. Relevance and influence

In this section, the researcher gave some questions to know the influence of peer feedback
as a social-affective strategy in writing recount text and the feedback that the students received
from their peers. This study found that the students got relevant feedback related to their recount
text writing. For instance, they got detailed, concise, understandable easily and deeply feedback
in the social function, generic structures (orientation, events, and reorientation), and language
features (grammatical). Moreover, they also added that they got complete feedback, such as the
feedback on the way they write the text or the steps. Therefore, the students in the interview
mentioned the steps they meant. Such as the first time, the students did not understand the tasks.
Then, their peers explained how to do that. After that, the students have to write the text. Next,

peers gave them feedback and vice versa. So, their peers as their guide in writing recount text.

S6: “I think yes. The feedbacks that I got begin from the way | write the text, text structure that built the text and the verb
used.” “The explanation of the way I write text: From the beginning of my teacher gave us the tasks. Most of us were still not
understand about the task. It is because we did not know how to do the task. So that’s why my peers explained to me how to
do that such as I had to write the text first, then my peer would gave me the feedbacks and vice versa. It’s like my peers guide
me from the beginning until the end.”

S7: “Yes. It is because, the feedbacks are more detailed than what | write in my writing task. Moreover, the feedbacks
also more concise, and can be understood easier and deeper. The feedbacks that | got were on the generic structures,
language features and social function. ”

S13: “I think yes. Because my corrector gave me feedback that I have to revise based on the generic structure, the
language features, and the social function. But the most prominent feedbacks that I got were in generic structure.”

S14: “I think it is relevant since it relates to the recount text writing task.”
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In the following question, when the students were asked about the influence of peer

feedback as the social-affective strategy in writing, the results revealed that by applying peer
feedback as the social-affective strategy in writing recount text, they could train their critical
thinking, since they exchanged their ideas and opinions with their peers and were encouraged to
always innovate to write. Furthermore, the students became more open-minded, critical, and
confident. It happens because, through peer feedback activity, they had the freedom to give
opinions to each other. Then, the students could learn many things such as learning new words,
knowing some parts mean, text structures, and language features, and learning to be SRL
students in which they gather much information by themselves in Google before giving
feedback to their peers. So, they tried to reduce their self-doubt by ensuring their self.

S14: “I think I become more open mind and my friend too because we exchange our ideas and opinions.”

S18: “I think after I got feedbacks from my peers I can train my critical thinking so that I become more critical. I know
the kinds of texts and parts of the text such as the generic structure, social function, and linguistic features of the texts. | also
learn many things such as what does this part mean? What the generic structure in the recount text is, and so forth. So, | try
to browse the information in Google before | start to give feedbacks in my peer’s work. Therefore, if I have and get much
information, I will be more ready to give feedbacks to my peer.”

S13: “I think it can train my critical thinking in which I was encouraged to always innovate on my recount text.”

S6: “After I got feedbacks from peer, my writing quality, skills, and my self-confidence increase well. | become more
confident to ask other’s about their opinions and through peer feedback also, I become more critical.”

C. Feeling and disadvantages

Next, the students were asked about their feeling, and the drawbacks while using peer
feedback as the social-affective strategy while writing recount text skill. The researcher found
that most of the students felt happy, relieved, excited, and fun when they and their peers gave
feedback to each other. They gave several reasons why they felt those feelings while using peer
feedback as the social-affective strategy in writing recount text skills. For instance, first, they
were appreciated, cared for, and respected by their peers because their peers gave good, easy-to-
understand, and clear feedback to them. Second, the students got a great experience since they
could interact, discuss, and share their ideas. So, through the interaction and discussion, they
knew their deficiencies and others’ opinions. Besides, they also knew their mistakes and errors
in their writing so that they could use those peers’ feedback for revising their task. Furthermore,
they could also get new knowledge, increase their knowledge and measure their comprehension

in recount text writing skills after they give and get feedback from each other.

S4: “I am Happy, because when I get feedback from someone I feel that I am appreciated for my hard work, being cared
for and respected by others.”

S14: “I feel relieved because the feedbacks that I got were good, easy to understand, and clear.”

S6: “I think I become more fun and excited also because I can discuss with my peers. Other than that, we can laugh
together.”

S5: “My feeling after I got feedback from my friend related to recount text writing is happy while receiving that feedback.
Because we know where the mistakes in our writing take place and increase our knowledge. Moreover, | can know better
where the error in my writing lies, learn other things widely, interact with others and share the ideas each other.”

S18: “Feeling happy because we can know to what extent we understand the recount text. Not only that by using peer
feedback, | can know the error in my writing and | can used it for revising my writing. So, my writing will improve better
later.”

Apart from the effectiveness, the importance, the usefulness, the relevance, and the

influence of peer feedback as a social-affective strategy, peer feedback still got disadvantages in
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its use. Some of the students thought that they found several disadvantages of peer feedback.

Such as, first, they thought that peer feedback took longer time or time consuming since they
had to consider, think, filter, and process the feedback given. Second, the peers did not
understand the recount text and materials, so they had a debate on it. Third, the feedbacks were

less acceptable. Fourth, they did not know the way to start writing.

S4: “The feedbacks are less acceptable.”

S13: “Of course there is. Because my peers as a corrector, sometimes still did not understand about recount text so that
my peer and | sometimes still confused and need the teacher help to revise. But apart from that, the feedbacks given have
already provided many beneficial things.”

S6: “Maybe I think that using this peer feedback takes little longer time because | have to think, consider, filter and
process the feedbacks given by peers with what we have already done. So, to solve that, we limit our discussion so that we did
not discuss other things except giving and getting the feedbacks. So, we try to more focus so that we can finish our task
earlier. We took a break for a while then we continued it again.”

S18: “Yes. For example, my peers and I are not quite understood with the recount text materials. | had a debate with my
peer like how it is and I don't know how to start too. To solve those problems, I try to discuss again with my peer through
WhatsApp call. So, we search for the materials again, and if we get the fix answer, we apply to our writing.”

The last, the researcher asked what the students will do if the feedback from their peers

were not in line with their expectations.

S6: “If the feedback doesn't match my expectations... I'll still listen and accept the feedback, because after all sometimes
our opinions differ from others, so we have to respect what inputs or opinions they give, Miss.”

S18: “I try to accept that feedbacks as my learning. So, I corrected again. Moreover, I will ask to another friends rather
than I ask to my peer again.”

S14: “From the feedbacks given by my peers, I take several sentences and I write the sentences by myself so that it can
meet my expectations. So, | make improvisations. Actually, not all the feedbacks that | got from my peers are correct, only
several feedback that are correct. So, I take the correct feedbacks and develop the sentences.”

The researcher found that the students will try to listen and accept the feedback as their
self-learning. However, they did not use the feedback's entirety, only the correct one. So, they
made improvisation by taking what was needed and developing it. Besides, they will respect the
suggestions and opinions. Another way to solve those problems is first the students will discuss
and correct their works each other with their peers again. Second, they will ask their other
friends who have good English skills. And third, they will ask their teacher to help them
sometimes.

DISCUSSION

Based on the results of the students’ perceptions of peer feedback as a social-affective
strategy in writing recount text skills, it can be seen that the students gave a positive perspective
on the peer feedback used as a social-affective strategy in writing recount text skills. Most of the
students agreed that peer feedback as the social-affective strategy was effectively used in their
recount text writing class, important and helpful for them. These results agreed with the
previous study by Kuyyogsuy (2019) revealed that peer feedback was an effective strategy and
became the educational tool that supports the students to learn independently with their peers
and develop their social and intellectual values. It is because peer feedback is more student-
centered in the learning process so that the students with their peers can discuss, interact, and
exchange their ideas with each other well. Moreover, the finding also showed that peer

feedback as the social-affective strategy has an essential role not only in supporting the learning
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process, improvements of the students’ ability, performance, and writing results but also

impacted the students' feelings and attitudes. These are confirmed by Kuyyogsuy (2019) stated
that peer feedback helps the students to learn not only their social strategy but also their
affective strategy, which affects their feelings, emotions, and motivation. Besides, peer feedback
can enhance the students’ confidence and ability in writing significantly. Then, through peer
feedback the students also can develop their self-regulated learning, learn to make some
evaluation, be more critical and improve their works (Ruegg, 2018; van Popta, Kral, Camp,
Martens, & Simons, 2017).

Although many worthwhile things can be obtained after applying this strategy, some of the
students still thought that not all of the feedback they got from their peers could be accepted.
They realize that the capability of one person to another is not the same. So, they tried to
understand the task and put their minds together. However, it is undeniable that sometimes to
achieve the same goal, they might pass a small debate first. Those results are strengthen the
study by Liu & Carless (2006) pointed out there are some concerns that arise while using peer
feedback as strategy. First, the students may have less knowledge and skills that can cause them
less reliable and not objective in providing feedback (Liu & Carless, 2006; Zhu & Carless,
2018). As a result, it may create the negative reaction in emotional and attitude or even
complications during the process of peer feedback itself (Cheng, Hou, & Wu, 2014; Noroozi,
Biemans, & Mulder, 2016) and it can make the students cannot understand the peers’ feedback
intent (Zhu & Carless, 2018). Third, even though the peer feedback save the time if it is done in
the offline learning (Liu & Carless, 2006), but in this study, the students did peer feedback in
online classes. Some of the students thought that it time consuming for them to do that.
Therefore, these results also similar with the previous theories by Falchikov (2001) stated peer
feedback can take time.

However, among the disadvantages, the students had their solutions to deal with that. They
explained that if it is time-consuming, they would give examples, revise, remind peers to check
and give corrections immediately, limit the discussion, and try to be more focused. Next, if they
did not understand the feedback and the text, they would discuss through WhatsApp calls,
search materials and fix it, or ask the teachers’ help. Last, if the feedbacks were less acceptable,
the students would try to accept gracefully and ask another friend.

CONCLUSION
To sum up, peer feedback as a social-affective strategy is effective, important, and

beneficial to improve the students’ writing quality and ability positively and well in writing
recount text. It has been proven that the students are more confident and open-minded because

by using peer feedback as the social-affective strategy, they are freer and not ashamed to share,
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discuss, and exchange their opinions, knowledge, and arguments with their peers in writing
recount text. Then, they also become more critical since they are trained to solve the difficulties
or problems they face with their peers and provide solutions to fix those difficulties in writing
recount text. Furthermore, they become more believed in themselves and their peers because
they can serve and receive understandable, great, and relevant feedback. As a result, they can do
and revise the error in their writing tasks well. Regardless of its helpfulness, the students still
found the disadvantages of it. Therefore, the students need additional feedback from other
friends and their teacher, so their recount text task will be greater. And later, they get the best
learning outcomes.
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