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Abstract:

This study explores the implementation of the Talking Stick learning model in
the Economics subject and its role in fostering student character in Grade XI at
MA Miftahul Ulum Suren. The research stems from the growing need to
integrate character education into classroom learning in a meaningful and
contextual manner. Using a qualitative approach and a case study design, data
were collected through observation, in-depth interviews, and documentation.
The findings reveal that the Talking Stick model encourages active student
participation and cultivates key character traits such as responsibility, honesty,
self-confidence, cooperation, and discipline. Classroom dynamics showed
significant behavioral shifts, especially in students’ willingness to express
opinions and take turns respectfully. Supporting documents such as lesson
plans, teacher journals, and photos indicate well-structured planning and
consistent implementation. The study concludes that the Talking Stick model is
not only effective for delivering Economics material but also instrumental in
instilling social values and positive behaviors. It is particularly suitable for
religious-based schools seeking to strengthen character development alongside
academic learning. The study recommends that educators adopt active and
participatory models to enhance both instructional quality and moral
education.

Abstrak:

Penelitian ini bertujuan untuk mendeskripsikan implementasi model
pembelajaran Talking Stick pada mata pelajaran Ekonomi dan dampaknya
terhadap penumbuhan karakter siswa kelas XI MA Miftahul Ulum Suren. Latar
belakang penelitian ini berangkat dari kebutuhan untuk mengintegrasikan
pendidikan karakter ke dalam proses pembelajaran secara aktif dan kontekstual,
mengingat pembelajaran konvensional sering kali kurang memberi ruang
partisipasi siswa. Penelitian ini menggunakan pendekatan kualitatif dengan jenis
studi kasus. Teknik pengumpulan data meliputi observasi, wawancara
mendalam, dan dokumentasi, yang dianalisis menggunakan model Miles dan
Huberman. Hasil penelitian menunjukkan bahwa penerapan model Talking
Stick mampu meningkatkan keberanian siswa dalam menyampaikan pendapat,
mendorong keterlibatan aktif, serta menumbuhkan karakter seperti tanggung
jawab, kerja sama, kejujuran, kedisiplinan, dan rasa percaya diri. Data
dokumentasi berupa RPP, jurnal guru, dan foto kegiatan mendukung temuan
tersebut. Pembelajaran berlangsung dengan perencanaan yang matang dan
pelaksanaan yang konsisten. Model ini dianggap relevan diterapkan pada mata
pelajaran Ekonomi di lingkungan madrasah berbasis nilai keagamaan.
Penelitian ini merekomendasikan agar guru menggunakan pendekatan
pembelajaran aktif dan partisipatif sebagai strategi dalam menanamkan nilai-
nilai karakter siswa melalui pembelajaran yang bermakna dan menyenangkan
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INTRODUCTION

Education is not merely an academic
pursuit; it is a transformative process that
shapes individuals' values, attitudes, and
behavior. In the context of Indonesia’s
national  education goals, character
development is a core component, as
reflected in Law Number 20 of 2003
concerning the National Education System.
This law emphasizes the importance of
nurturing students to become individuals
who are faithful, morally upright,
responsible, and socially aware. However,
in practice, character education is often
overlooked in classroom learning, which

tends to focus solely on cognitive
achievement.
Conventional learning  models,

particularly in subjects like Economics,
remain teacher-centered and limit students'
opportunities to actively participate and
develop key life skills. Observations at MA
Miftahul Ulum Suren revealed that many
students in Grade XI exhibit passive
behavior, low self-confidence, and limited
expressions of responsibility, honesty, and
cooperation during lessons. These findings
indicate a disconnect between the
normative aims of character education and
the realities of daily instructional practices.

To bridge this gap, innovative
teaching strategies are essential. One
promising method is the Talking Stick
learning model, which encourages all
students to speak in turns using a symbolic
stick. This model fosters active
participation, builds students’ confidence to
speak publicly, and cultivates values such
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as respect, discipline, and responsibility. It
aligns with the social constructivist
approach, emphasizing learning through
social interaction and peer engagement.

Talking Stick has its roots in
cooperative learning and draws from
cultural traditions where a speaker’s turn is
marked by a physical object. Scholars such
as Huda (2021) and Uno (2020) highlight
the value of active learning models in
promoting not only knowledge retention
but also emotional and social development.
When adapted to the classroom, Talking
Stick can enhance students' engagement
and stimulate character formation through
structured discussions.

Previous studies have explored
Talking Stick in different subjects and
contexts. Fitriyani (2021) applied it to
Social Sciences in junior high school and
found it effective in improving student
discipline and classroom interaction.
Mulyani (2022) used it in high school
Economics and observed enhanced honesty
and responsibility. Wahyuni (2023) focused
on Geography and noted increased student
confidence. While these studies affirm the
method’s benefits, few have examined its
integration with character education in
religious-based institutions.

This research seeks to fill that gap by
analyzing the implementation of Talking
Stick in Economics classes at MA Miftahul
Ulum Suren, a religious-based senior high
school. Unlike previous works, this study
investigates how Talking Stick specifically
contributes to the development of moral
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and social values within a faith-based
educational setting. The combination of
subject matter (Economics), character
focus, and institutional context offers a
novel perspective.

Using a qualitative approach and a
case study design, this research aims to
uncover the process, challenges, and
outcomes of applying the Talking Stick
method in a real classroom environment.
Data were gathered through direct
observation, interviews with teachers and
students, and analysis of instructional
documents such as lesson plans and student
journals. The findings are expected to
provide a comprehensive picture of how
active learning contributes to character
building.

The purpose of this study is to
describe how the Talking Stick model is
implemented in Economics learning and to
identify the character values it helps
nurture. It also seeks to understand
students’ responses to the method and
explore the supporting or inhibiting factors
that influence its effectiveness in the
classroom.

This research offers several practical
and theoretical benefits. For teachers, it
presents a replicable model of interactive
teaching that supports the integration of
moral  education.  For  educational
institutions, especially religious schools, it
offers insights into designing lesson plans
that align with both academic and spiritual
objectives. For policy makers, it contributes
evidence supporting the national Character
Education Strengthening Program.

In conclusion, this study contributes
to the growing discourse on character
education through pedagogical innovation.
It presents a fresh application of the
Talking Stick model in a specific academic

JURKAMI Volume 10, Nomor 3, 2025

subject and religious context, which has
been rarely explored in previous research.
By doing so, it enhances the understanding
of how learning models can be designed
not only for intellectual growth but also for
moral and social development.

RESEARCH METHOD

This study employed a qualitative
research approach with a case study design.
The qualitative approach was selected to
explore and understand the meaning behind
the phenomena that occur naturally in the
classroom setting. Specifically, it aimed to
capture how the Talking Stick learning
model was implemented in the Economics
class and how it contributed to the
development of students’ character at MA
Miftahul Ulum Suren. A case study was
considered appropriate as it allows an in-
depth investigation of real-life educational
practices within a specific context.

The type of data collected in this
study was primarily descriptive and verbal,
derived from participants’ narratives,
classroom interactions, and  written
documents. These data were non-numeric
and focused on the participants'
experiences, behaviors, and perceptions. In
line with the qualitative tradition, the study
did not employ any standardized instrument
like surveys or tests but relied instead on
human-centered tools such as observation
and interviews.

The primary sources of data were
teachers and students from Grade XI,
specifically those involved in the
Economics learning process using the
Talking Stick method. Additional data were
also obtained from the school principal and
curriculum coordinator, to enrich the
contextual ~ understanding.  Secondary
sources included lesson plans, teacher
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journals, student learning products, and
photographic documentation from the
classroom.

Data collection techniques consisted
of participant  observation, in-depth
interviews, and documentation.
Observations were conducted during live
classroom sessions where the Talking Stick
method was applied. The researcher took
detailed field notes on student behavior,
classroom dynamics, and teacher-student
interactions.  Semi-structured interviews
were conducted to explore the experiences
and perceptions of teachers and students
regarding the use of the Talking Stick
model in Economics instruction.

To ensure the richness of data,
documentation was used to support and
validate observations and interviews.
Relevant documents such as lesson plans
(RPP), curriculum materials, daily teaching
journals, and photos of learning activities
were analyzed. These documents served as
evidence of planning, execution, and
student engagement in the learning process.

Data analysis followed the interactive
model proposed by Miles and Huberman,
which includes three concurrent flows of
activity: data reduction, data display, and
conclusion  drawing/verification.  Data
reduction involved selecting relevant data,
simplifying complex information, and
organizing it thematically. The display
phase involved presenting the data in the
form of descriptive texts, matrices, and
thematic summaries  to facilitate
interpretation. Finally, conclusions were
drawn based on patterns and meanings that
emerged from the data.

In addition to the interactive model,
the study also employed Spradley’s
ethnographic analysis to explore the
cultural and behavioral aspects of student

character development. This analysis
included domain analysis, taxonomy,
componential, and thematic analysis to
deeply understand how the Talking Stick
model shapes students’ moral and social
values during classroom interaction.

Variable measurement in this study
was conducted through  qualitative
indicators. For example, responsibility was
measured by students’ ability to complete
tasks when holding the Talking Stick, while
confidence was observed through students’
willingness to speak in front of peers.
These indicators were derived from
theoretical frameworks and refined through
field observation and interview coding.

The overall methodology was
designed to ensure trustworthiness through
prolonged  engagement, triangulation,
member checking, and thick description.
Through this design, the study aimed to
provide deep, contextualized insight into
the role of the Talking Stick model in
fostering student character within religious-
based educational environments.

RESULT AND DISCUSSION

The implementation of the Talking
Stick learning model in the Economics
subject at MA Miftahul Ulum Suren
revealed meaningful shifts in classroom
dynamics, particularly in how students
engaged with each other and with the
subject matter. Initially, students were
observed to be passive and hesitant to
speak, a reflection of previous teacher-
centered approaches that limited their
confidence and willingness to participate
actively. With the introduction of the
Talking Stick method, a symbolic object
passed among students to designate who
may speak, there was a noticeable
transformation in the classroom
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atmosphere. Students began to anticipate
their turns more attentively, listened more
respectfully to their peers, and prepared
more thoroughly for discussion sessions.

This aligns with the constructivist
view, particularly Vygotsky’s emphasis on
social interaction as a means of cognitive
and moral development. The presence of
the Talking Stick created a safe space for
students to express themselves, reducing
anxiety about being judged or interrupted,
which is often a concern in conventional
discussions. Field observations revealed
increased instances of students volunteering
to speak, a significant contrast to earlier
reluctance reported by the Economics
teacher. In interviews, students reported
feeling more respected and more
responsible when holding the Talking
Stick, as it represented trust from their
peers and the teacher. Such experiences
helped students internalize values like
responsibility, honesty, and mutual respect,
core aspects of the national character
education goals.

The talking turn mechanism also
improved listening skills, as students could
not interject but had to wait for their turn,
which reinforced patience and empathy.
These behavioral shifts are supported by
Huda (2021), who emphasizes the potential
of active learning strategies to foster soft
skills beyond mere academic achievement.
Students with previously low self-esteem
were gradually observed taking part in
discussions, signaling an improvement in
self-confidence attributed to the
predictability and fairness of the Talking
Stick format. Qualitative data from teacher
journals indicated that lesson planning had
to be adjusted to incorporate more time for
student responses and discussion, reflecting
a more student-centered pedagogy.

JURKAMI Volume 10, Nomor 3, 2025

This shift from teacher dominance to
shared classroom control is consistent with
Freire’s dialogical model of education,
where learners co-construct meaning with
the teacher. In terms of content retention,
students demonstrated deeper
understanding of economic concepts, as
seen in their ability to relate theoretical
topics to real-life experiences during
discussions. For instance, while learning
about market behavior, students used
personal anecdotes to illustrate supply and
demand, indicating a contextual grasp of
the material. This suggests that the Talking
Stick method not only facilitates moral
development but also enhances cognitive
engagement by encouraging reflective
thinking. The Economics teacher noted that
students were more likely to complete their
assignments on time and with greater
thoroughness, a behavior linked to the
increased sense of ownership fostered by
the model.

This supports the findings of Uno
(2020), who argued that active learning
strategies promote accountability and
intrinsic  motivation among  students.
Additionally, students practiced fairness
and discipline by ensuring equal speaking
time and respecting classroom rules, a habit
reinforced by the structured nature of the
Talking Stick routine. These findings
resonate with Bandura’s social learning
theory, which holds that students adopt
behaviors they observe and internalize
within their social learning environment.

Interestingly, girls were slightly more
consistent in following the speaking rules
and displayed a higher level of empathy
during peer discussions, as reported by both
the teacher and observer notes. This
gendered pattern of participation may relate
to cultural norms, though it also highlights
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the model’s adaptability in accommodating
various student temperaments.
Furthermore, students themselves
expressed appreciation for the method in
interviews, calling it “fun,” “fair,” and
“different,” which reflects an emotional
connection to the learning process.

Such emotional engagement is an
important driver of long-term learning,
according to contemporary educational
psychology. One of the more unexpected
outcomes was the emergence of student-led
reflection sessions, where some students
initiated peer feedback without teacher
prompting. This indicates a shift toward
metacognitive  awareness and  peer
responsibility, areas often underdeveloped
in traditional classrooms.

The  school’s  religious ethos
complemented the Talking Stick approach,
especially in reinforcing values like
honesty, patience, and humility. This
synergy between pedagogical innovation
and institutional values strengthens the
model’s relevance in religious-based
education settings. The effectiveness of this
model was not without challenges. Some
students were initially uncomfortable being
the center of attention, highlighting the
need for gradual adaptation and teacher
support.

However, by the third week, most
students had adjusted and showed
enthusiasm toward the structured dialogue.
According to the teacher’s testimony,
discipline issues also decreased as students
were more focused and respectful during
learning  activities.  This  behavioral
consistency is a key outcome desired by
character education programs such as
Indonesia’s PPK (Penguatan Pendidikan
Karakter).

Photographic documentation from
class sessions visually supports these
observations, showing engaged faces,
active gestures, and group attentiveness.
The researcher also noted that peer
encouragement became more frequent, with
students clapping or nodding in support of
those speaking, fostering a supportive
community of learners. The data also
revealed the importance of teacher
facilitation. The teacher’s role shifted
toward guiding discussions and affirming
student  contributions  rather  than
dominating instruction. This repositioning
is reflective of the facilitator role promoted
in learner-centered methodologies.

While the model does require more
preparation time, the teacher emphasized
that the outcomes (particularly in terms of
character development) were worth the
additional effort. As a recommendation,
future use of the Talking Stick model
should be complemented by formative
assessments and reflective journaling to
further enhance character awareness. In
conclusion, the Talking Stick learning
model provided a transformative space for
character formation, peer collaboration, and
meaningful learning in Economics. Its
alignment with both national policy and
theoretical frameworks suggests that the
model is a viable strategy for holistic
education in similar school contexts.

CONSLUSION

The findings of this study lead to the
conclusion that the implementation of the
Talking Stick learning model in the
Economics subject at MA Miftahul Ulum
Suren has not only transformed classroom
dynamics but also contributed meaningfully
to the cultivation of students’ character in
ways that conventional methods have
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struggled to achieve. Through a learning
environment that values voice, turn-taking,
and mutual respect, students gradually
moved from passive observers to confident
participants who took ownership of their
learning journey. The model allowed
students to engage more deeply with the
subject matter, promoting a sense of
responsibility when holding the symbolic
stick, and reinforcing social values such as
honesty, discipline, and cooperation
through structured interaction. Rather than
merely recalling textbook definitions,
students began applying economic concepts
to real-life scenarios, reflecting a more
authentic  understanding and  critical
thinking process. Most significantly, this
method nurtured their emotional and
interpersonal growth, encouraging students
to listen, respect others' perspectives, and
express their thoughts clearly and
respectfully, qualities that extend far
beyond the classroom and into their daily
lives. The Talking Stick model thus serves
as a bridge between academic instruction
and character formation, affirming the
holistic aim of education to develop not
only knowledgeable but also ethically
grounded individuals. The success of this
model lies not in the novelty of its tools but
in the depth of its human engagement, it
offers a stage where each learner feels seen,
heard, and trusted, which in itself is a
foundation for meaningful learning. While
the study took place within the religious
and cultural context of a madrasah, the
values and outcomes uncovered here have
broader relevance for diverse educational
settings that seek to humanize learning and
build student character organically through
interaction. As such, the Talking Stick
approach is recommended as an effective
pedagogical strategy for educators seeking

JURKAMI Volume 10, Nomor 3, 2025

to balance curriculum delivery with moral
education, especially in contexts where
students’ active voices and moral reasoning
are often wunderdeveloped. For future
practice, it is advised that this model be
integrated into various subjects, not limited
to Economics, and be paired with regular
reflective exercises such as student
journaling or peer feedback sessions to
further  internalize  character  values.
Teachers are encouraged to provide
consistent scaffolding and to tailor the pace
of implementation according to the
classroom’s readiness, ensuring that each
student feels safe and supported in their
participation. Moreover, schools and
educational stakeholders should consider
creating policies or professional
development programs that promote active
and character-centered learning models like
Talking Stick, as they contribute directly to
the goals of the national education system
and the demands of 21st-century life skills.
Finally, researchers interested in this model
are encouraged to expand the scope of
inquiry to different educational levels,
school cultures, and learning areas to
uncover new patterns, challenges, and best
practices. In the end, education is not solely
about producing graduates who can recite
theories, but individuals who can live out
values in their communities, and this study
has shown that a simple object like a stick,
when placed in the right context and used
with intention, can become a powerful tool
for change, dialogue, and growth.
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